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Preface
Iwas born on the day Anne Frank went into hiding—July 6, 1942. When I

first read The Diary of a Young Girl, I was 13, the same age as Anne when
she started her diary. That combination of events, and the fact that I, too,
kept a diary, forged a connection between Anne and me. But it was a connec-
tion I kept to myself. I don’t recall discussing Anne’s book with anyone.
When I saw the play The Diary of Anne Frank in 1956, I was numbed by the
hammering on the door that signals the end—the end of the play, the end of
the diary, the end of Anne’s life—but I had no idea how or where—or why—
Anne died.

There was a wall of silence around what happened after the diary ended.
Today that wall of silence has been pierced. Most editions of the diary provide
readers with detailed information about Anne’s last days and the fates of the
others in the Secret Annexe. Even the police officer who arrested them has
been identified and brought to trial. But despite this wealth of information,
readers today are still haunted by the question Why? Why were Anne and her
family, along with millions of others, stigmatized, deprived of their
possessions, forced into hiding, hunted down, and killed? 

To explore that why is to confront the enormity of the Holocaust. That
confrontation is a moral imperative because only by facing the Holocaust can
we see Anne’s diary for what it is—an act of spiritual resistance to Nazi terror. 

To help you and your students make connections between Anne Frank
and the cataclysmic period in which she lived, I have gathered essential source
materials from the period. These documents will introduce students to voices
that complement Anne’s. From an emotional as well as an intellectual point of
view, some of the documents will be hard to read. They speak of
unimaginable horror—sometimes in the chillingly matter-of-fact voice of
bureaucracy, sometimes in the anguished cry of a parent who has lost a child,
and sometimes in the stirring tone of resistance. 

Taken together, and read along with Anne’s diary, the source materials
challenge us to learn more and to remember. In doing so, you will make the
leap from Anne’s time to today, leading students to an understanding of how
hatred can never end unless we are all vigilant. Only by remembering can we
ensure that in our time the evil that engulfed her and millions of others—and
that stifled her brave voice—can never again take root.

Susan Moger
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The Diary of a Young Girl by Anne Frank puts a human face on faceless
events; it gives a voice to silent images of destruction; it imposes life on a
process consumed with death. Anne, the writer, is many things. She is an
astute observer of the people around her, a storyteller who weaves insights

and dreams into her accounts of daily events, and a
serious historian determined to make her diary a valu-
able record for people after the war. Thanks to her
extraordinary ability as a writer, she accomplished her
goal, though she did not survive to see it.

The diary not only documents Anne’s two years in
hiding but also sheds light on the world outside the
cramped rooms of the Secret Annexe. Anne notes that
despite wartime restrictions, the Franks were able to
keep a radio and listened to broadcasts from London
on the BBC several times a day. Because of this, they
were well informed about the course of the war. For
example, after the eagerly awaited Allied landings in
Europe in June 1944, Anne records her hopes that
Holland will be liberated soon. In her diary, Anne also
reflects on news brought by Miep Gies and other visi-
tors about events in Amsterdam and beyond, such as
mass deportations of Jews, anti-Jewish feeling, and
strikes against the Nazi occupiers. 

Although many of the events we collectively call the Holocaust
occurred outside of the Franks’ experience, their fates were part of a com-
plex mechanism of destruction set in motion long before they went into
hiding and predetermined by carefully coordinated decisions. The full hor-
ror of that destructive process was not known to the Franks until after they
were arrested on August 4, 1944. We have no record of Anne’s reactions in
her own words, only in the words of eyewitnesses. An understanding of the
stages of this destructive process, which are discussed in Section 2 of this
book, links the events Anne does report on in the diary—restrictions on
transportation, curfews, wearing the yellow star, the deportations she hears
about, her own life in hiding—with the terrible events affecting Jews all
over Europe. 

In this book you will find Resource Pages that present primary-source
materials to help provide a picture of the Holocaust as it unfolded outside

Anne Frank

A Note to Teachers
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the Secret Annexe—in the offices of bureaucrats, in the ghettos, and inside
the killing centers. The words in these documents are important for
students to read and understand—whether they are the bland doublespeak
of official documents, the cry of a father for his doomed child, or the
dispassionate description of a gas chamber at Auschwitz-Birkenau by two
men who escaped. The words in these Resource Pages call to us from
more than 50 years ago. They create a context for the diary, a vantage
point from which readers can appreciate the true nature of the horror that
inched ever closer to the Franks between 1940 and 1945. 

Using This Book
This book will guide you in enriching students’ reading of the
diary and in placing it in the context of the Holocaust. As stu-
dents read through Anne’s diary, this book will help you
enhance the experience with discussion questions, journal
prompts, Resource Pages, and projects, including keeping
a response journal. Because you best know students’
learning styles, the suggestions are meant to be flexible
guidelines. 

Teaching About the Holocaust
Learning about the Holocaust can be a profoundly disturbing experience.
Teaching about it can be upsetting, too. You are dealing with a subject that
is unlike any you have ever encountered. Current newspapers often have
articles about people’s inhumanity toward one another. But the Holocaust
offers another dimension to human depravity and may alter students’ views
of the world.

Students respond to this information in different ways—by being upset,
by refusing to accept it, by adopting a stance of unconcern. Sparing
students’ feelings by watering down the information is a disservice to
them, to those who suffered and died in the Holocaust, and to those who
survived.

Using The Diary of a Young Girl to teach about the Holocaust can seem at
first to intensify the difficulty. Students become acquainted with Anne Frank
through her engaging writer’s voice and her strong, distinctive personality
only to learn that her individualism, her writing, and finally her life were
extinguished by the horror the Nazi regime unleashed on the world. 

What is a child or adult confronted with this history for the first time
to make of it? How can we ask young people to perform the brutal calcula-
tions of multiplying Anne’s fate six million times? How do we and students
make sense of the Holocaust? And, though we must move on to other sub-
jects after studying about it, can we do so without being forever changed?

Anne Frank’s diary
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Here are some suggestions as you begin your study.
Let students know that you are going to be learning with them as you
embark on your study of the Holocaust. At times, this may mean crying
and expressing anguish together. Tears and grief are natural as you share
your feelings. The journals, which students will submit for your review,
can help you be more aware of students’ understanding and concerns
about the material. As you share your own journal entries with students,
you will also empathize with them.

Deal immediately with students who respond to learning about the
Holocaust by becoming attracted to the symbols of Nazi power—
swastika, salutes, uniforms, special greetings. Show how these symbols
were used to manipulate millions of people into acceptance of the
horrors of the Holocaust.

Invite survivors of the Holocaust to speak to your class. A person who
“steps out of history” into the present helps to put a human face on the
Holocaust. Expressing their feelings and asking questions of survivors is
a way for young people to connect with events that took place long ago.

“Spiritual resistance” is an important theme in your study of the
Holocaust. While armed resistance and sabotage were means of attacking
the Nazis, those who recorded events, celebrated Jewish holidays, and
maintained loving relationships in the face of evil were also resisters.
Readers of the diary honor Anne Frank’s life and acknowledge her
dedication to spiritual resistance. The very act of learning about the
Holocaust helps you and students disprove the Nazis’ contention that the
world would not care about the fate of the Jews or believe in the realities
of the “final solution.”

Individual responsibility is another important theme. Individuals carried
out the Holocaust, either by taking an active role or by silently acquiesc-
ing in the killing of millions of people. Individuals also resisted the
Holocaust. By learning about them, we strengthen the part of ourselves
that can identify and resist evil. 

By learning about the Holocaust, we may prevent it ever happening
again. Students can overcome feelings of powerlessness by vowing to be
vigilant in identifying scapegoating, bigotry, and state-sanctioned
violence against groups of people.

Keep parents informed and involved as you proceed with your
study of the Holocaust. Copy the letter on page 12 and send it
home with students. Invite parents to class when a Holocaust
survivor comes to speak.
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How This Book Is Organized 
Section 1 introduces students to the Holocaust through Eve Bunting’s
allegory, Terrible Things. The complete text of the book introduces the
concept of individual responsibility in face of attacks on others. “First
They Came for the Jews,” a poem by Martin Niemoller, and Recognizing
Stereotyping, Scapegoating, Prejudice, and Discrimination will help
students bridge the gap between the allegory and the actual events of the
Holocaust. 

Section 2, Defining the Holocaust, gives definitions and a glossary
along with information essential for understanding the diary. 

In Section 3, Introducing Anne Frank, the illustrated time line chroni-
cles key events in the Frank family’s life and events in the Holocaust and
World War II. 

Section 4, Understanding the Diary, divides the diary entries into six
parts, or readings. Source materials on the Holocaust are provided as
reproducible pages with each reading. These materials include firsthand
accounts of victims of the Holocaust as well as official evidence of how
their fate was manipulated. You will also read about cases of spiritual resis-
tance. The juxtaposition of these examples helps students appreciate the
complexity of the topic and the value of Anne’s diary (itself an example of
spiritual resistance).

Each of the six Readings in Section 4 includes guided reading and
discussion questions and suggestions for Response Journal entries. The
Response Journal, introduced in Section 4, is an important tool for
studying Anne Frank’s diary.












